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Abstract 
The following paper will report back an implementation of a broader research project based on the acknowledged value in 
education (and self-education too) of autobiographical writings, as recognized at national and international level, for example by 
Demetrio, Alberici, Merrill, West, etc. The present section of the research had been performed on a sample consisting of adult 
immigrants (half male and half female of 20-40 years old) in a class who were attending training courses within a CTP 
(Permanent Territorial Centre) in Italy. Most of immigrants were from East Europe, South America, Africa and China. So, such 
class was characterized by heterogeneous histories and experiences which initially may be perceived by the same students as 
problematic and an obstacle, but that have always been transformed into an opportunity for share and discussions about peculiar 
differences as a resource and a value both in an intercultural and in educational perspective. An original autobiographical format 
had been administered to them and it had been considered by participants as very useful for development of self identity, to 
enhance their own experiences and for a better orienteering too. 
© 2014 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the Sakarya University. 
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1. Introduction: immigration and economic crisis 
Started years ago, the economic crisis still continues to heavily affect many European countries, "marking the end 
of a period of extraordinary growth in immigration - which took place mostly in the southern part of the continent - 
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and, in all likelihood, it is poised to become an important turning point in the history of the phenomenon "(Caritas 
Migrants, 2014:8). We have had in fact, starting in 2012, a strong decrease of migration flows in Europe, but this 
arrest is smaller than we might have expected, confirming the fact that the phenomenon of migration is still large and 
consolidated. Italy and Spain have been the most affected countries by immigration in recent years, confirming that 
the attractiveness of the old continent is in fact still quite high despite the bad economic situation.  
To better understand the flow of the migration phenomenon in the world we can point out that this involves more 
than 232 million people, of whom one-third (70 million) circa in Europe, and the same in Asia (also with 70 
million). Therefore, Europe shows itself to be as one of the two continents that welcome most of the migrant 
population in the world (Caritas Migrantes, 2014). 
Only foreigners legally resident in Italy are almost 4.4 million people corresponding to 7.3% of total residents 
whom are 59,700,000 circa (Istat, 2011 and broadly confirmed by the data of the Immigration Report by Caritas 
Migrantes, 2013). The resident foreign population increased by more than 334,000 people (8.2% compared to 2012) 
(Immigration Report by Caritas Migrantes, 2013). About foreign citizens’ nationalities, 70% are non-EU citizens and 
30% are EU. 
3.4 million immigrants are regular taxpayers (representing 8.3% of total taxpayers in Italy) and pay € 43.6 billion 
in the year to the Italian tax authorities, accounting for 5.4% the total declared income in Italy. 
The motivational characteristics that historically move migration flows are numerous, among them employment 
opportunities and search for new ventures in life have always had a significant importance. A characteristic feature 
of migration related-work is the character of permanence, but it should be noted that in recent years this indicator has 
decreased. Taking into consideration the area of the OECD countries, migration flows in permanent entry has 
decreased by 13 % from 2007 to 2011 (OECD, 2013:19). 
The employment crisis that now involves very wide portions of the population of all European countries but also 
many non-European ones, has had a more significant impact on migrant workers. However, "from some surveys it 
was found that immigrants would continue the migration experience which occurred also in conditions of 
unemployment" (Mottura, 2010). "The increased unemployment among migrant workers than Italian ones is dictated 
by a job insecurity and a weakness of job protection which need new social tools, rather than just blocking the flow" 
(Caritas Migrantes, 2014:7). 
     Table 1 
LABOUR MARKET Foreigners Italians 
 
 
Employment 
Employed 2.334.048 20.564.681 
Employment rates % 60,60 56,40 
Changes % 2008/2012 
Employment rates  
-6,50 -1,80 
Changes 2008/2012 
Employed people 
583.079 562.247 
 
 
Unemployment 
Unemployed people 382.672 2.360.954 
Unemployment rates 14,10 10,30 
Changes 2008/2012 
Unemployment rates 
5,60 3,70 
Changes 2008/2012 
Unemployed people 
220.981 830.732 
Source: Fondazione Moressa, 2012 data. 
 
The economic crisis has outlined new articulations of the system of inequalities with the increment of the risk in 
social exclusion for all those social groups in the most vulnerable situations. The recession has important “effects on 
human mobility on career paths, the ability to saving” (Zanfrini, 2011:96), making worse the conditions of work and 
life, it heightens the risk of social exclusion for those subjects who had achieved significant elements to accomplish 
the integration. The crisis discredits, in addition, “the progressive vision of the transition towards better working 
conditions and, above all, calls into question the idea that the work ‒ regardless of its quality ‒ is the main factor of 
integration (Chicchi, 2001)” (Carbone, Catarci, Fiorucci, 2012). 
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According to the "Report on policies against poverty and social exclusion for the years 2011-2012," prepared by 
the Commission of Social Exclusion Survey (CIES) established pursuant to art. 27 of Law November 8, 2000 n. 328 
at the Presidency of the Council of Ministers and currently placed in the Directorate General for inclusion and social 
policies of the Ministry of Labor and Social Policies, among the most vulnerable and at risk of social exclusion  
populations groups, there are foreigners, who are most at risk of poverty, suffer home uncomfortableness and they 
are paid one-third less than Italians. Nationalities who are most affected by material deprivation are Moroccans 
(32.2% of households in conditions of material deprivation), Tunisians (26.6%) and Indians (25.4%). 
What has been said so far seems to confirm that job represents one of the main aspects for own well-being and 
personal identity and the purpose of active participation in family life, collective and social. 
To be able to meet and try to improve the employability of the population (in this research, immigrants), many 
national and international reports have shown that high levels of education, the acquisition of high skills in a 
perspective of lifelong and lifewide education and appropriate tools (first of all linguistic) to communicate are 
essential and crucial, and policies of  each country as well as those of the EU have the task of finding resources and 
tools to achieve these goals wide-ranging, in-depth and in a short time. 
2. The right to lifelong education 
At a time when the right to a dignified job seems to be given up and, at the same time, it becomes increasingly 
difficult to look for freedom and to find a job also in places far away from their country of birth, it seems 
appropriate, as well as necessary, starting from defining the principles and values which throughout the time 
inspired the writing of Human Rights (eg. Art. 26 of The Universal Declaration of Human Rights by UN), including, 
not least, the right to sociality. As well as in the  Italian Constitution ‒ which is also aimed at the promotion of social 
right ‒ political, educational and pedagogical interventions have the task to pursue the goal of putting everyone in 
the condition of being able to better exercise their social rights. The first and initial way is to provide the tools to 
communicate adequately. 
Based on these assumptions, the research project of which we will illustrate a report on the following pages, took 
place in a CTP institution (Permanent Territorial Centre) within a program of literacy and medical education aimed 
at providing immigrants the skills needed to take information and ask intervention help in cases of emergency.  
The CTPs are specific centers of adult education aimed at recovering of compulsory education, where often lots 
immigrants have enrolled, also and above all for learning Italian as L2. 
It is now widely recognized that “education, designed as lifelong learning, is the new scenario within which to 
place the needs and aspirations of women and men to continue to learn, to train, to be able to cope with changes in 
their lives” (Alberici, 2006). 
Starting from the reflections of the pioneers of lifelong education such as Lengrand, Suchodolski or Schwartz, 
education should be considered not only as the attainment of a wealth of knowledge, skills and abilities, but also as 
the development of the individual, which becomes progressively more and more himself also, if not more, through 
the various experiences of his own life. 
Therefore, lifelong education does not look as a simple extension of traditional education into adulthood or 
beyond, but a real new pedagogical strategy aimed at enhancing all dimensions of life of individuals, a useful 
reference framework to address the need for solutions to many and unprecedented challenges in the cultural, social 
and professional environment, individual life and modern societies. 
Therefore, lifelong education doesn't look as a simple extension of traditional education into adulthood or 
beyond, but a real new pedagogical strategy aimed at enhancing all dimensions of life of individuals, a useful 
reference framework for address the need for solutions to many and unprecedented challenges in the cultural, social 
and professional, individual life and modern societies. 
“Therefore, with lifelong education we can include all types of education, including initial, pre-school and school 
education (...) extended along the entire span of life and the various dimensions of a person's life” (Aleandri, 2011: 
46). 
In this perspective, lifelong learning has to be acknowledged as a life-style that every person should pursue, for 
this reason it is crucial to educate from an early age to the pleasure of learning. 
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Of course, the promotion of a culture centered on education throughout life requires commitment and cooperation 
by all institutions and policy-makers so that we can develop education and training in different contexts of life, as 
well to develop and encourage lifelong learning as a lifestyle in order to improve quality and promote the growth of 
each person within a fulfilled knowledge society. 
3. Autobiographical writings, identity, guidance 
Initially, immigrants have been attended course to improve more and more in-depth communication skills, in 
order to be able to better aware and to share each other about one's self and one's own wealth of experience, through 
autobiographical writing through the stimuli offered by the format. 
An original format aimed to stimulate autobiographical writing of adult immigrants has been administered with 
the goals of developing a sense of identity and guidance. 
The autobiographical writing is particularly suitable to rebuild the identity dimension. "What has to do with oral 
or written description of themselves, of their own world, it is a narrative knowledge among the most important for 
education" of both young people and adults who will use this expertise gradually improving it (Demetrio, 2002). 
Building own identity also involves meta-cognitive skills, not only rational. Writing with its slower times of 
reflection, and therefore deeper that it stimulates, can lead progressively awareness in mainly unconscious areas: 
"writing, whether it is the outcropping part of ourselves, which manifests the invisible bubbling inside of us, 
however, it is moving beyond the patterns and rules it provides under the impulses that the unconscious releases or 
cannot still afford to bring at the awareness" (Demetrio, 2002:12). 
The migrant status is a condition of life particularly difficult also from the point of view of the identity. 
Relationships change, cultural roots should be fed and maintained through memory, language, stories, religious cults 
or any other structure that will help to continue to be mindful of their roots in a foreign country, in an environment of 
confrontation, dialogue and recognition of differences, as a starting point for the construction of a multicultural 
society. To this end, in addition to enhancing the cultural differences, it should be valued and promoted above all the 
search for what brings us closer, because it is in the feelings, emotions and ways of life to represent them in the 
narratives and in the knowledge that the encounter with the "other" finds its reasons and its concrete experiences 
(Demetrio, Favaro, 2004). 
The identity starts from the encounter with the other (according to the teachings of Gandhi: "No culture can 
survive if it attempts to be exclusive"), but also by comparison with one's own self, one's own experienced and lived, 
until the individual reaches a broader awareness. Individuals will be able to largely overcome all the risks of 
ethnocentric thinking based on the desire for assimilation of the other or on sense of superiority: we mention for 
example the work of Todorov about the Spanish conquistadors, according to whom “these two primary figures of 
otherness are both based on self-centeredness, the identification of their values with the values in general, of the self 
with the universe: the belief that the world is one” (Todorov, 1997) (De Bortoli, 2005:14). 
Regarding immigrants, the population of the host country often has an image of them distorted sometimes by 
some positive elements, but more often by negative ones. The image is positively characterized when it is 
conditioned by the socio-economic progression that some of the earliest arrivals were able to accomplish. It is 
negatively connoted, however, when distorted by the deviant portion of the immigrant population. Moreover, the 
weight of the deviant portion is not perceived in proportional terms compared to the total number of immigrants but 
rather according to their absolute value, the number of socially deplorable acts made and the resonance that the 
media give them. 
To correct this kind of distorted perception, a valid mode is to give space and voice to these immigrants, a 
narrative space that allows them to tell their stories and then to make known their personal histories, their wealth of 
experience. The autobiographical writing helps in this direction and at the same time allows the subject to 
reconstruct its identity and through the meeting with the others in an approach aimed at educating community. 
From the individual self to the collective self: "certainly we can agree with Bauman (2003) that the community is 
something already gone down and desired at the same time (missing the community) as a collective and relational 
space in which to process their anxiety and try to meet their own needs. "(De Bortoli, 2005:15). 
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Contemporary society has also considerably changed in recent years their way of having relationships. "Today 
you are moving in a hurry, and hurry prevents us from thinking, prioritize, to understand what our needs are, the 
sense of the situations around us; but hurry and overload of things to do are also an excuse for not thinking, 
sometimes not to accumulate still pain [...] sometimes to avoid reflecting on their own self due to fear "(Gabrielli, 
2006:154). 
The time of  writing instead is a slow time, it is an appropriate time to reflect, to remember, to pick and choose 
slowly the most significant episodes and  events of own life and therefore more suitable to describe ourselves. It is a 
time that allows you to more easily reflect over a meta-cognitive level, on own strengths and weaknesses, which 
allows the subject to raise the level of awareness. Having greater awareness improves the ability to make choices and 
therefore the ability to guide especially facing a labor market in constant evolution and transformation that requires 
subjects to be flexible, to adapt to change and to put to use all the skills that you have, all the resources, including 
those learned in non-formal and informal settings. Since a long time we agree that one of the most important adults 
educational need is to re-guide themselves (Alberici et al. 2007) “in the labyrinth of knowledge of experience” 
(Alberici, Di Rienzo, 2011). 
It is therefore beneficial experiencing the paths of biographical writing with thoughtful purpose and guidance in 
order to support the individuals in a process of progressive development of the capacity for self-guidance. It is worth 
noting that similar pathways, focusing on the biographical reflection, have been implemented within the European 
models of recognition, certification and validation of non-formal and informal learning (Di Rienzo, 2010), as well as 
within laboratorial courses of writing and recognizing the invisible skills, in the university (De Carlo, 2013). 
Using narrative method with guidance purposes has long been studied in Italy by Batini; for example, in schools, 
a biographical approach is proposed in order to prevent school dropout and bullying (Batini, D'Ambrosio, 2008). 
This type of approach has come under consideration by also the U.S. scientific research in recent years, but in Italy 
belongs to a consolidated heritage of doing guidance. By tradition, the guidance in Italy has always had based more 
on the interview and on the stories (which allow you to bring out more rich personal characteristics of each 
individual) rather than on the application of aptitudinal tests in an exclusive manner (Evangelista, 2011). At the 
international level, this approach is called Life design counselling, or even Narrative career counselling and the most 
distinguished exponents are Savickas, Mary McMahon and Mark Watson. “The life-designing model for career 
intervention endorses five presuppositions about people and their work lives: contextual possibilities, dynamic 
processes, non-linear progression, multiple perspectives, and personal patterns. Thinking from these five 
presuppositions, we have crafted a contextualized model based on the epistemology of social constructionism, 
particularly recognizing that an individual’s knowledge and identity are the product of social interaction and that 
meaning is co-constructed through discourse. The life-design framework for counselling implements the theories of 
self-constructing [Guichard, J. (2005). Life-long self-construction. International Journal for Educational and 
Vocational Guidance, 5, 111–124] and career construction [Savickas, M. L. (2005). The theory and practice of 
career construction. In S. D. Brown & R. W. Lent (Eds.), Career development and counselling: putting theory and 
research to work (pp. 42–70). Hoboken, NJ: Wiley] that describe vocational behaviour and its development. Thus, 
the framework is structured to be life-long, holistic, contextual, and preventive.” (Savickas et al. 2009). 
The dimension of writing is often intertwined with that of writing production. Emigration, immigration and exile 
have always been a source of creativity in such direction, especially in the autobiographical sense. Every human 
being has moved by choice or compulsion from a place, from a story from a society from one language to another, 
he can rebuild  a social context and tries to implement a new plan of life. This intense existential creativity act flows 
sometimes into writing. 
"The literature of migration was founded in 1990 when three books have been published, written by four hands: 
Chiamatemi Alì  by Moroccan Mohamed Bouchane, Immigrato by the Tunisian Salah Methnani and Io venditore di 
elefanti by the Senegalese Pap Khouma; it follows in 1991 La promessa di Hamadi by the Senegalese Saidou 
Moussa Ba, a kind of “inner journey” through Italy on racial prejudice and social problems. This is called the 
literature of testimony, born from the need of intellectuals migrants to be heard, to communicate through writing, 
directly with the Italian public. They consist of texts, often autobiographical, discussing violence and racism, 
loneliness and integration impossible between immigrants and Italian society" (Argento, conference proceedings). 
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Within this wide production of migrant writers, we find many of autobiographical kind, as the autobiographical 
Aulò. Canto poesia dell'Eritrea written by author Ribka Sibhatu (when she was still very young she looked for 
refuging in an area controlled by former guerrillas in order to avoid prisony). The text has enriched with poems, 
tales, legends, recipes from Eritrea. She now lives in Italy and has a degree in Foreign Languages and Literatures. Or 
Princesa, autobiographical novel, which was also made into a movie, written by Fernanda Farias de Albuquerque, 
co-written with co-author Maurizio Jannelli during a common period spent in prison in Milan. Or Volevo diventare 
bianca written by Algerian Nassera Chohra born in Marseille. The author tells the story of her childhood and 
adolescence in a poor and degraded neighborhood of Marseille, mainly inhabited by migrant Arab, Chinese and 
African migrants. During her childhood, she was already very attentive to all the social differences between her and 
her friends in France, one day discovers the diversity of the color of her skin and does not accept it, because she 
identifies it as the cause of all her problems. That is why, before resigning to stay black, she will try in every way to 
become white. 
The writer of Brazilian origin Christiana de Caldas Brito attempts a definition of what makes a a writer a migrant: 
"Writing 'migrant' means rearranging, through writing, a life that seemed to have to scroll through the four walls of 
the home and that, instead, suffered a detour and moved elsewhere. The literature of migration starts here: the 
written story of the experiences and emotions present in the act of migrating and settled in a different country. It 
means to give meaning to arrival and departure. "C. de Caldas Brito sees, however, that "a danger to migrant writers 
is to remain confined to the issue of migration, linked to the folkloric or exotic forever" (Ellero, 2010:10). 
The activity of writing by migrants is not a narcissistic act but a self-determining action necessary to recognize 
their identity. The  immigrant writer "means as a 'self-narrative' a reflection of inner expression that is always open 
to dialogue and confrontation about human experience, a constant search for truth, far from the 'vast palaces of 
memory' and turned to the ever-changing present, urgent and imperative, therefore the experience of all men. [...] 
The immigrant writer was mindful of the first contact with the Italian society as an impact that destroys memory, 
prohibits sometimes, when we want to reconstruct the chronological narrative, the measured and linear narrative. 
The immigrant writer, armed with an 'I' more spread than the ocean sea, try, through writing, to never get lost 
himself in the Italian society as 'the water in the water', and tries to match this explosion of memories, too intense, 
burning, a constellation of sequences, chronicles, beaches of sweetness where you can be reconciled with the world. 
And when he repossesses of what is naturally his, he feels himself less bound to what a word is linked to infinity of 
its possible meanings, and because the immigrant begins to speak Italian babbling, then he feels the need to see his 
printed words, definitive and indelible. He finally feels the joy of being heard, only he has the impression that saying 
things only once is not enough, you have to repeat them in different ways to be sure of being understood" (Ellero, 
2010:12). 
4. The research project 
This research starts from the awareness of the importance of reflecting on methodologies and techniques that will 
improve own listening, interpersonal and communication skills, starting from the analysis of self, of own story and 
of any stereotype, even for a poor knowledge of the migratory phenomenon. The scientific production in 
intercultural field resulted in many years to experiment with different techniques and strategies to define 
intercultural communication tools that facilitate the understanding of the experiences of migration and the 
recognition of cultural differences, but also similarities.  In this sense, the knowledge of testimony through 
autobiographical writings format has assumed an increasingly growing importance. 
The autobiographical writing helps the adult subject to recollect the most significant moments of his own lives, 
finding  not previously surfaced connections that may become the basis for the construction of new meanings related 
to his own life experiences. It therefore puts in place an operation of a cognitive nature that is full of deep meaning 
and connection even emotional. In the narrative of self we can retrace then the roots of the reciprocal recognition, 
knowledge of a deeper order, which often is a guarantee of respect for differences, especially in a so strongly 
multicultural society. The results of the research show that autobiographical writing, and compiling the Format in 
particular, in subjects amplify the sense of generativity and the desire to talk about, with all the richness of meanings 
that the experiences in life preserve. From the point of view of education in a multicultural, friendly and able to 
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observe the difference of each society, the exchange of knowledge can help you recognize the differences. This 
cognitive action should help each person to construct in the minds the intellectual respect of cultural diversity and to 
overcome resistance, prejudice, every exasperated ethnocentrism, leading to closure against the other. It is about 
learning to take the other's perspective and to implement procedures for meaningful relationships such as dialogue, 
listening, acceptance, confrontation. 
Amartya Sen (2006) argues strongly that the identities are all mestizo, are a puzzle, a tangle. According to the 
vision of C. Levi Strauss are the result of multiple and simultaneous stratifications. The uniqueness of identity, 
without choice, leads to the tragedy of the conflict, or worse ethnic cleansing. We can share what Sen says: "The 
main hope of harmony in our troubled world lies [...] in the plurality of our identities, which are interwoven with 
each other and are refractory to drastic divisions". 
The ideas behind the project take the moves from the considerations that abandon their homeland, leave their 
loved ones, their home, food, habits, languages and communication registers of their native country, as well as 
losing reference points, social legitimation, a sense of autonomy achieved so far, their identity, are all factors that 
place the immigrant in a state of uncertainty and disorientation. The delicate balance of emotional, psychological, 
familial, professional and intellectual resources acquired and conquered in the country of birth are put through a 
crisis in the "journey of the migrant", undertaken by choice or by necessity. The contact with another reality, another 
language, another culture is the basis of the need for a new balance to mix two different identities: that of origin and 
that of the host. This study has, therefore, started from the awareness that immigration in Italy tends increasingly to 
the final settlement, requiring, therefore, the activation of the educational and training strategies that promote the 
stable inclusion of foreign nationals. 
The research project has been divided into three steps: the first is related to autobiographical writing through an 
original format that had been translated into the languages L1 of immigrants participating. The format has been 
designed as a tool for evocation of memories and awareness of their own life paths. The second step consists of a 
literacy course, communication and medical education aimed at health and in cases of emergency, which preceded 
education moments, socialization moments and intercultural interactional exchanges. Finally, the third step consists 
of simulations and experiments individual and group. 
In this article we report the data of the first step, deferring to other following publications the report the remaining 
steps of the entire research project.  
The sample that participated in the compilation of the Format of autobiographical writing is composed of adult 
immigrants in Italy enrolled in courses at a CTP in a province of central Italy.  
60% are men and 40% women, aged between 20 and 40 years, and they arrived in Italy, on average, since 9 to 18 
months. 
    Chart 1.  
 
 
The most common nationalities are Chinese, Albanian, Polish, Indian, Moroccan, Romanian, Senegalese. 
    Chart 2.  
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With regard to education, 25% are attending courses at the CTP in order to achieve the qualification of secondary 
first grade school degree, 50% already had a secondary first grade level of education, 20% attained a upper 
secondary school degree and 5% have tertiary education. 
Chart 3 
 
 
About 80% have moved for economic reasons and to look for a job. 
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Chart 4 
 
 
With regard to employment status, however, are all still either unemployed or employed in seasonal work. 
5.  Methods and results 
The research activities have had carried out through using an autobiographical format that allows you to retrace 
the major experiences within their own life story and the whole activities stimulate the adults to know how to orient 
themselves in space and time. The format aims to know in depth the life experiences of each stranger adult and, at 
the same time, to make them aware of their own lives. 
For the analysis of the qualitative experimental part of the investigation we used a flexible method, adapted and 
redesigned, derived from Grounded Theory by Glaser and Strauss (see also Merrill-West, 2009). For the quantitative 
part we used common methods of statistical analysis in human sciences. 
Through 5 temporal cards, the stimuli generated guide the writing and help to remember the emotions, the most 
significant events, desires, people, places, etc. of the past and help to bring out the present and future planning. 
Thus "through the collection of autobiographical writings, we can not only be able to get in depth experience in 
educational, training, events in which they still, in some way, contributed to the process of growth and development 
that will continue throughout the entire life span of every single actor of the same format "Words of a lifetime. 
Words to ... ", but also we can go beyond the individual, to understand the processes of education, social, cultural, 
economic, political, etc." (Aleandri, 2011, 74). 
After administering the format, in the first step the research team read several times the collected material. In the 
second step they have tried to give an overall sense of the informations in writings to pull out of meaningful units, 
that is the most important information. In a third phase the most important concepts were transformed into short 
captions, while keeping the words used by the author of the format. Finally, the team has assigned them labels or 
conceptual meanings that are essential meanings able to represent the thoughts of the protagonist of the 
autobiography. At the end of this coding, the interpretations were compared with the authors themselves of the 
format, having asked the immigrant students themselves to determine whether the short captions were in line with 
their meanings or not. 
From writings we can argue that leaving their own land was a painful experience especially for those without 
family in Italy.  
Social inclusion was particularly difficult due to states of distress, isolation and discrimination experienced 
especially by older aged individuals.  
Cultural differences emerged among the participants in the format writing refer to religious and civil cults, food, 
and the role played by the woman.  
95% said they have been interested in and have enjoyed the autobiographical writing. On the other hand, only 
one participant, a woman, stated that he felt ashamed and embarrassed to talk about himself because not common in 
their culture. 
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Chart 5. 
 
However, in general the women participating in the project have been shown to have a higher capacity, greater 
susceptibility and a greater pleasure than men to tell their stories.  
90% of the sample said that the stimuli on the childhood and adolescence cards have prompt memories and 
pleasant emotions. Instead, the card relates to the present showed emotions of pain and suffering because it brought 
back the experience of immigration. 
Table 2. 
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A brief analysis of quantitative and qualitative data derived from the interpretation of the format written by 
immigrants can have summarized as follows: 
 
1) First card related to childhood: the average age of memories ranging between 4 and 6 years. The description 
of himself/herself has had presented as a mostly carefree period from which emerges above all a physical 
description of the participants. About the most significance color, women have described above all the pink 
and yellow, associating those colors to the flowers and the sun; men showed blue and green as colors that 
best let image the sea, the sky and open spaces. About a representative smell in the childhood, you can find a 
concordance search: smells that come from the natural environment, that is, plants, soil, or are associated 
with food prepared from the parents. The main emotions have linked to the pleasant memory of the loving 
care received by the mother figure. Only in two cases, emotions were negative because they were associated 
to the remembering of the death of a parent. As regarding the games, all said they had always improvised 
play activities with recycled materials. Mostly men have had fun with ball while women took as a model the 
household activities carried out by their mother. With regard to the fear, two immigrants said to have been 
afraid of the dark. Finally, about school education (in childhood they all were attending primary school) they 
all wrote they have had positive experiences and still have good emotions about them. Overall, it appears 
that almost everyone has experienced a happy childhood and characterized by pleasant memories. 
2) Second card about adolescence: the age mentioned for the teenage years for most ranges between 10 and 16 
years. Women tend to describe their physical look, while men write about their character. The colors are 
those mentioned in the first card, but with the addition of red and brown colors as related to love, the fire and 
the mountains. For many participants the smells are associated with the earth, while other smells remain 
those related to food. The emotions that everyone remembers and describes with great emphasis are those 
related to first loves. Four of them also add negative memories related to school failure. Significant people 
are family members, friends and teachers. The relationship with the sacred has intended as approached to 
participate in religious rituals. Among the desires women stated that they had dreamed of a family and a 
home, and men, the car or to become a famous sportsman. 
3) The third card is about the first working experiences in adulthood: In this tab, most adults indicates that they 
started first job at age 16. Many women have reported that they had never worked as committed to take care 
of the house, the husband, children and the elderly. The men who started working at a young age are mostly 
sons of farmers or fishermen and their commitment is related to those professions. Another memory is that 
relating to marriage and the birth of children, who then become the significant people for excellence and 
their birth is described by all as the most beautiful moment of life and it is the strongest and most enjoyable 
emotion. 
4) Fourth card, which refers to the present: in this part everyone has written his current age and the self-portrait 
is focused on describing both physical and character. We can point out about that the most significant colors 
have changed: the participants have recently lived the experience of abandonment of their country of birth to 
look for a better life in another country, and this has been lived as a traumatic experience. They are now 
(still) looking for work, and they draw and describe themselves through dark and sad colors such as grey and 
black; the few who have moved to Italy with their family, however, are slowly integrating and show brighter 
colors such as red, green and yellow. 
5) Fifth card, as I image myself in... years: they all imagine themselves only few years older than the current 
age, reflecting the difficulties encountered in the present that not allow them to look at, think about, or much 
less plan for the future. 90% of participants declares he/she wants to find a job, to buy a house and a car, to 
join or to have a family and to integrate into Italian society. 10% indicates instead to look for doing all these 
goals in their own country. 
6. Discussion 
In summary, the main results achieved in the final phase of the project are:  
1200   Gabriella Aleandri and Alessia Checchi /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  1189 – 1201 
 
a) better language proficiency on the issues addressed;  
b) greater confidence in relating to Italian citizens;  
c) the improvement and expansion of the network of social interaction;  
d) achieved awareness of the opportunity to start a new life in another country. 
 
The project, which have had successfully integrated with the courses offered in the CTP, got first positive results 
for what concerns the acquisition of linguistic and communicative skills necessary to meet their needs for integration 
and social relations in a new cultural context and environment. 
The project has agreed with the assumption that it is appropriate for adult education stresses the need to develop 
the skills of the adult population in such a way that they can be appropriate in a constantly changing social, cultural 
and economic context. It is an education that values the individual, his creativity, his ability to "regenerate" and 
come back to learn to play their full role as an active citizen and worker. It is learning not only scholastic notions, 
not rigid contents, but the concepts and skills that are necessary to achieve specific goals, however, that the adult 
freely and consciously arises (eg., a higher school degree, more specific skills in the field of spendable professional, 
a better understanding of complex society and its people, greater social and cultural inclusion). To build new 
learning that can be internalized in depth and prove significant, it is crucial starting from own each lived story, 
knowledge and paths and experiences of learner; in particular, with foreign students it is necessary to take account 
of the great social and cultural changes that each of them has experienced. 
The project also relate to the concept of lifelong education devised as a life-style that has the goal of making man 
the protagonist of his life plan throughout its whole existence to feed his interests, needs, and  own objectives. The 
project also achieved the goal of developing in autobiographical writers greater awareness, guidance and self-
guidance, and motivation to want to put themselves along a perspective of lifelong and lifewide learning and 
education. 
The task of returning to the participants of the interpretation of the main meanings within their format, carried out 
on an individual but also a group in class, has allowed them to know each other better and learn about some of the 
key experiences. This has been crucial to improve socialization and strengthen interpersonal relationships initially 
much more sporadic and superficial. 
This tracing, remembering and giving meaning to their lives allow you to highlight not only the negative aspects 
of the landing in a foreign land, often made of difficulties and poverty, but also the positive welcoming the country 
is able to offer. Thus a new relatedness was born, a new mode of communication and sharing, new forms of 
cooperation and a sense of citizenship enlarged. The immigrant is no longer frightening, is not only the bearer of 
trouble and danger or manpower for jobs that Italians no longer want to do, but free individual, rich in experiences 
and meanings that you can share to build a deeper feeling of inclusive, active and supportive citizenship. 
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